ABSTRACT
INTRODUCTION
More specifically with respect to improving ESL reading, the social interactions inherent to a PrOCALL approach also prove to be effective. First, the web-based reading required of PrOCALL projects provides learners with easy access to authentic and diverse materials to read in the target language (Andrews, 2000; Gaspar, 1998; Johnson and Heffernan, 2006; Lee, 1998; Luck, 2008; Sinyor, 1998; Warschauer, 1999 classroom social interaction and engagement may suggest the effective use of PrOCALL as a cultural transition tool, to date no studies have centered that purpose and the idea of cultural discontinuity in their PrOCALL applications. This study extends the focus on cultural learning that has been central to PrOCALL beyond simply the idea of using project-based work to promote learning about the target (national) culture to, instead, using that work to learn to learn in the target culture of the university Intensive English classroom. This requires a transition from the interactive norms of the prior EFL settings to those of the current ESL environment, a transition that, for many East Asian learners' in particular, is marked by an experience of cultural discontinuity.
Cultural Discontinuity in the Transition to Western Classroom Culture
When East Asian students arrive in the US for university study they inevitably experience a disconnect from the social and school culture of their home setting as they encounter expectations for classroom participation driven by Western school norms and practices. This disconnect has been termed "cultural discontinuity" and, as revealed in the following quote, is often emphasized in terms of differences in home-to-school cultural preferences and practices: 
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In this way, cultural discontinuity, as applied to home-toschool transitions, has been used to explain the additional work that students from culturally-and linguistically-diverse families have to do in meeting expectations for school success that are based on dominant norms. While students are expected to learn classroom practices and norms at school (Mehan, 1998) as a way of 'socialization' (Boykin, Tyler, & Miller, 2005; Gay, 2010; Johnson, 1982) , students coming from diverse home cultures incongruent to that of the US white middle class face a dramatic transition as they work to adhere to the standardized school culture (Ogbu, 1982) .
Cultural discontinuity, however, can also be applied, as we do here, to differences in school-to-school cultural In Confucian values, thinking is held in higher regard rather than speaking; the more an individual is educated, the more s/he tends to be silent. According to Confucius:
The gentleman… is quick in action but cautious in speech. He goes to men possessed of the Way to have himself put right. Such a man can be described as eager to learn (de Bettignies and Tan, 2007, p. 19) . (Bloom, 1956;  to complete identified tasks. These tasks were intended to immerse learners more fully in the university ESL classroom culture as they required extensive interactions with their peers instructor. For example, during Level 2, between weeks 7 and 9, the learners began a data collection activity associated with the following scenario:
The From this smaller pool of her own course-assigned students and after doing an initial round of pre-interviews to probe their survey responses, Kang selected four students (with an eye for gender representation and variety of previous English learning experiences) who would serve as focal participants for case study (Table 1) .
Data Collection and Analysis
As a product of an East Asian school system who has successfully completed doctoral level study in the US, Kang is intimately familiar with the idea and experience of cultural discontinuity. Using a qualitative approach (Merriam, 1998 (Merriam, , 2002 (Merriam, , 2009 ) allowed her to acknowledge her own subjectivity as being shared with that of the learners whose EFL and ESL experiences she was studying.
Kang employed interviews as one of her primary data collection methods. After the initial interviews in week 2, the case study participants were interviewed two more times In addition, Gloria more specifically made a point that the class hour was not only given to her but to all others. In her last interview, Gloria maintained that she still found formal group discussion/project work difficult. In addition to her responsibilities for cooperative work with a partner, she 
Harry in the ESL Classroom: "I can't explain in English"
In interacting with his peers in group discussion, Harry would With the information these case studies provide, as researchers and instructors, we are better able to understand how particular aspects of our taken-forgranted US classroom culture may pose deep and abiding challenges to these learners, challenges that, we believe, it is our responsibility, especially given their increasing presence on our college campuses, to address. It stands to reason that insufficient English proficiency and insufficient knowledge of US teaching and learning culture will make the transition to the ESL university classroom take longer.
Given what we learned from the case studies, we are hopeful that well-designed PrOCALL approaches in university ESL environments may create a positive change in the way these learners interact with others and understand cultural differences in the classroom. Findings also suggest, however, that the Confucian-inspired educational value systems in which East Asian students are socialized are likely to be too ingrained to be influenced by a short-term educational intervention such as the one Kang used here. Cultural values around student-teacher interaction and teacher-directed instruction may be aspects of the cross-cultural transition that will take a long time to resocialize. The development of long-term collaborative partnerships with US language educators and those in East Asian countries will be necessary in fully understanding, articulating, and pro-actively mobilizing to address the impact of cultural discontinuity on East Asian students, to help them learn how to learn in the setting of the US university classroom. Fortunately, the idea and infrastructure of a PrOCALL-based transition tool is one that, leveraging the advantages of the World Wide Web, can bring these "world wide" educators together.
